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Abstract
With the growing need for special education teachers, institutions of
higher education need new ways to screen candidates for admissions purposes.
Since research shows that people with specific personality characteristics/traits
seem to be attracted to and better suited for certain careers, screening with
personality inventories may be a solution to the admissions problem.

The

purpose of this study was to gain information regarding personality types of
three groups of graduate special education students:

1) those with a special

education teacher preparation background, 2) those with a regular education
teacher preparation background, and 3) those with a non-education teacher
preparation background. The Myers-Briggs Type Indicator (MBTI) was given to
76 graduate special education students.
complete a demographic questionnaire.

Each student was also asked to
A total of 70 questionnaires were

returned. After performing a chi square statistical significance test, the results
of the MBTI showed no significant differences between the three groups of
students.

However, there were two personality types which required further

attention because they did not appear in any of the three groups. In addition,
there were several personality types that occurred more frequently than others.
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Personality Traits of
Special Education, Regular Education, and Non-Education
Teacher Preparation Graduate Students
Personality traits and personal characteristics affect all aspects of life:
personal, social, and professional. Of particular interest, personality traits
contribute to career decisions, job satisfaction, and job-related performance.
Instruments such as the Myers-Briggs Type Indicator (Briggs & Briggs,
1976), Position Analysis Questionnaire (McCormick, Jeanneret, & Mecham,
1973), Minnesota Multiphasic Personality Inventory (Hathaway & McKinley,
1967), Strong-Campbell Interest Inventory (Strong, Campbell, & Hansen,
1981), and the Edwards Personal Preference Schedule (Edwards, 1959)
have been used to determine individuals' interests in careers and career
related activities, and to guide individuals into jobs most appropriate for the
individual. These instruments show that some individuals appear to be
better suited for jobs according to their specific personalities and interests.
Many researchers stress that a grade point average alone does not
predict success outside of the classroom. Smith (1993) attempted to define
the "ideal" candidate for a generic type job. He suggested that the
candidate have experience and technical skills, preferably related to the
position being applied for, the ability to learn new information, and the ability
to demonstrate teamwork, basic skills, adaptability, and an understanding of
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organizational behavior. He defined teamwork as having effective
interpersonal communication skills, being goal oriented, demonstrating
effective leadership skills, working in effective teams with shared leadership
and responsibility, as well as initiative and follow through to produce
meaningful results. Candidates should possess a specific set of basic skills.
These basic skills were defined as the ability to read, write, and perform
mathematical functions. In addition, Smith stated that college graduates are
expected to be able to perform problem solving techniques and explain
problems and solutions clearly. Adaptability, another important
characteristic, was defined as being ready to work and make progress by
adapting to people and styles. In general, the individual should want to be
successful in personal, professional, and social domains of life (Smith,
1993}.
Personality Types and Job Selection
People tend to seek and remain in jobs that they are able to perform
and that are compatible with their personal characteristics. Sparrow ( 1989}
found that individuals having particular jobs tend to represent a
homogeneous set of people. Accordingly, individuals in different jobs may
have different levels of intelligence, aptitude, personality, or interests. The
Position Analysis Questionnaire (PAO) attempts to match people with jobs
by linking task behaviors with individual abilities (Sparrow, 1989}. To
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accomplish this match, job analyses are used. Sparrow indicated that a job
analysis details the performance requirements of a job and that those
requirements must be translated into human attributes. PAQ items require
the possession of specific traits to predetermined degrees. For example,
individuals who must use written materials frequently for their job would
require a high degree of verbal reasoning. By using the PAQ, individuals are
more likely to find jobs that directly relate to their abilities. Sparrow
insisted that more research needs to be conducted on the generalizability of
specific jobs, to jobs with similar requirements.
Career satisfaction often comes from a near perfect match of
abilities, interests, and values. Tieger and Barron-Tieger (1993) suggested
that personality type is an integral factor in job satisfaction. They believed
that the Myers-Briggs Type Indicator (MBTI) is not the only factor to
consider, but is probably the most important. The MBTI matches personality
types with jobs compatible to those types. By answering a series of
questions, each person develops a four letter personality type. Only one of
16 types best describes each person. An individual's personal type remains
stable over one's life. Traditional career counseling does not account for
how individuals change over time. According to Harrington (1993), persons
with specified personality types seek out work environments similar to their
types (i.e., the way that they view themselves).
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McDaniel, Siler, and Isenberg (1985), for example, showed that
there are characteristics and personality traits specific to dental students.
Some of those traits include being narrow, materialistic, isolated, and self
centered. Others include being neat, orderly, conventional, conservative,
pragmatic, traditional, persistent, inflexible, and unconsciously aggressive.
In addition, music education majors are described in an article titled
"Job Quest" in the Music Educators Journal (1982) as being resourceful,
self confident, and able to take initiative.

Individuals with this major must

possess conducting skills, strong rehearsal techniques, strong accompanying
skills, and a vocal/instrumental specialty. Music educators should be
motivated, have determination, be able to handle discipline, and care about
students.
Similarly, some of the key characteristics of a computer programmer
include the ability to work alone, solve problems, and work under pressure.
A computer programmer must be "data" oriented as opposed to "people"
oriented and must be dedicated to solving problems for short or long periods
of time (Avani, 1988).

In addition, a computer programmer must also have

superb concentration abilities.
Schell and Deluca (1991) described the public accountant profession
as one that attracts personalities with task-oriented, order-driven Type A
characteristics.

A job satisfied accountant is heavily job-involved,
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impatient, and idealistic. A person who is better at managing tasks than
people is often drawn to this profession. Other adjectives used to describe
the accountant are persevering, thorough, reliable, conscientious,
determined, persistent, individualistic, and orderly. In addition, the
accountant often dislikes interference or refuses to accommodate self to
others' arrangements,

craves symmetry and accuracy, and believes there is

a right way to do every task. These individuals appear to be totally
absorbed in their work (Schell and Deluca, 1991).
Work Relationships and Other Factors
Not only do personalities play a role in specific jobs that individuals
hold, but they also contribute to interpersonal conflicts and social supports
within and on the job site. Appelberg, Romanov, Honkasalo, and Koskenvuo
(1991) suggested that the quality of relationships at work plays an important
role in the perception of stress and work strain. The reality of everyday
work is that social contacts cause both positive and negative feelings and
attitudes. Interpersonal conflicts at work cause a negative impact on job
satisfaction and well-being. Personality is a key factor in determining a
person's capability of operating in his/her social environment (Appelberg, et
al., 1991). Appelberg determined that men with low self-assurance are
associated with more interpersonal conflicts at work. They also found that
female and male white collar workers report more interpersonal conflicts at
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work than blue collar workers.
Stress and social supports are also related to personality factors in the
workplace. Socially competent people, extroverts, and those with an
internal locus of control are more able to attract social support and cope
with stressful events than their peers (Chay, 1993). People are more
attracted to extroverts because of their lively, outgoing social behavior and
attitudes towards others. Individuals with high self-esteem tend to elicit and
receive more emotional support than those with lower self esteem. Social
support moderates work stress. Perceived support is a function of a
combination of personality dispositions (Chay, 1993).
A general description of individuals with Type A and Type B
personalities is presented by Burke and Deszca ( 1982). They described
individuals with Type A personalities as having work climates characterized
by high performance standards, spontaneity, ambiguity, and toughness.
They also stated that job stability is related more to positive attitudes and
job satisfaction than to actual job performance. They believed that people
with high needs for achievement may choose aggressive achievement
oriented jobs; power oriented individuals may choose influential, prestigious,
power-oriented jobs; and affiliative individuals may choose warm, friendly,
supportive jobs. Those who fit well with their job climate are more satisfied
and more frequently rewarded than those who do not fit as well (Burke &
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Deszca, 1982).

Type A individuals are described as having unbridled

ambition, competitiveness, free floating hostility, high needs for
achievement, impatience, time urgency, and excessive work loads. In
addition, these individuals attempt to do multiple tasks simultaneously. On
the other hand, Type B individuals are relaxed, patient, and rarely harassed.
They often pursue leisure activities. The Type A individual is three times as
likely to die from a coronary heart disease as compared to the Type B
personality. Even so, the Type A individual is often hired because of his/her
high need for achievement and ability to get the job done. Type A
individuals usually hold managerial or sales positions. They are also well
suited for open-ended jobs often working many hours per week and
sometimes traveling away from home.
Similarly, research on the relationship between health factors and self
reported health status by Augestad and Levander { 1992) found that there is
a selective recruitment of employees to penitentiary and maximum security
hospitals based on personality characteristics. Prison guards and psychiatric
workers experience a high degree of role conflict, can not make many
decisions, have few opportunities to see personal gains, and have difficulties
in daily contact with criminals or patients. Their jobs are psychologically
demanding. These employees often have to develop strategies to minimize
conflicts for themselves. They must be alert and ready to act quickly. The
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hospital employee must also be prepared for dangerous situations and
maintain a close relationship with the patients. Both sets of employees
appear to be extroverted. The extrovert displays an ability to relate to
people and take personal interest in them. Extroverts are often found talking
to people at work and are often diverted from routine.

Introverts are more

reliable and conscientious. They are less absent from work and tend to stay
at one job for a longer period of time.
Personality Traits of Teachers
As with other occupations, teachers have many related personality
factors. Shechtman (1988) stated that self confidence, leadership, and
flexibility are essential for effective teachers. Other attributes include
intelligence, such as verbal communication skills, rational thinking and
creativity, constructive interpersonal relationships, such as listening,
empathy, warmth, and encouragement, and motivation. Also, Shechtman
( 1989) described the teacher as supportive, sensitive, accepting, and having
a general interest in people. Ouereshi and Massman ( 1986) added to this
list with personality traits such as being warm, understanding, friendly,
responsible, business-like, systematic, stimulating, and imaginative.
Zak ( 1981) reported that there is too much emphasis on cognitive
abilities in the selection of candidates for teacher preparation programs. He
believed that teachers are a unique occupational group. One can not always
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select student teachers on the basis of ability tests. Often candidates are
characterized by specific personality attributes (Zak, 1981). Schectman
(1988) stressed that teacher education candidates should be selected based
on a group assessment procedure rather than an individual interview. Group
assessments give the opportunity to observe interactions and make
personality assessments. The group assessment technique could also be
used for hiring teachers or other professionals in the helping field.
Grindler and Stratton (1990) administered the Myers Briggs Type
Indicator to one hundred and one pre-service elementary education teachers.
After answering a series of questions, each individual is assigned a four
letter code that describes their personality. There are 16 four letter type
combinations with codes distinguishing between extroversion (E) or
introversion (1), sensing (S) or intuition (N), thinking (T) or feeling (F), and
judgment (J) or perception (P). Their study resulted in the following
personality types as the three most common among preservice teachers:
ESFJ (17.13%), ISFJ (16.34%), and ENFP (12.5%). The results were
similar to a national sample of eight hundred and four pre-service elementary
education teachers. Those results were as follows: ISFJ (17.91%) as the
most common, ESFJ (12.44%) as the second most common, and ENFP
(10.20%) occurring as the fourth most common.
Aspiring teachers rank in the top 30% of their high school class
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academically (Young, 1989-90}. Young stated that academic talent, as
quantitatively measured, may be a misleading trait as the primary factor of
teacher success. Many of the students who are predicted as potentially
successful do not even enter the teaching profession. Young (1989-90)
affirmed this by stating that creative teachers are also leaving the
profession. Zak suggested that teacher success may be attributed to
personality traits and/or motivation (1981}.
Personality Traits of Special Education Teachers
Although special education teachers have similar characteristics and
personality traits to those of regular education teachers, there are some
general differences. According to Johnson and Caple (1 983), compared to
elementary education teachers, special education teachers are less
argumentative and overbearing, more friendly, kind, helpful, and
sympathetic. They are less interested in personal power, influences, and in
being leaders. Measures of personality include vigor, dominance, emotional
stability, enthusiasm, adventurousness, realism, practicality, and stability.
Johnson and Caple (1983} depicted the ideal special education teacher as
one with the desire to analyze behavior and motives of others, predict how
others will act, assist others less fortunate, sympathize, and show affection
for the sick or hurt. The special education teacher works without
interruption, accomplishes tasks requiring skill and effort, and does difficult

Personality Traits
19
jobs well. He/she has no need to make fun of others, display anger, feel
depressed by inability to handle situations, feel generally inferior to others,
be preoccupied with sexuality or be the center of attention and talk about
personal achievements.
According to Johnson ( 1983), special education college students
showed a greater interest in teaching humanities and guidance and
counseling of young people, as determined by the Strong Vocational Interest
Blank (SVIB), than elementary education college students, who appeared to
prefer teaching applied and more tangible subject matter. In general,
Johnson ( 1983) found special education and elementary education college
students to be virtually the same with regard to personal preferences and
attitudes towards teaching.
1

In Johnson s 1983 article titled "Personality correlates of preferences
for preprofessional training by Special Education and Regular class trainees"
Jordan is quoted as stating, "Historically, persons have entered the field of
special education through initial preparation in a traditional elementary
education teacher certification program. For various reasons, many regular
class teachers have either opted or been forced to become special education
teachers. Many of these persons were not qualified by temperament or
training to meet the demands of the special class. Since the role of the
special education teacher is different from that of the typical regular teacher,
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it follows that specific traits are necessary to fulfill this role successfully"
(Jordan, 1962, p. 360}.
Individuals are drawn to and are successful in jobs according to ability
and personality traits. A different type of person is successful as an
accountant as compared to a music educator, and a certain type of
individual is successful teaching special education as compared to regular
education.
Three distinctly different groups of graduate special education
students include those graduate students who are enrolled in a five year
Special Education/Psychology Master's Program, students who have a
special education license but are seeking an additional endorsement,
students who currently or previously held a teaching license in regular
education, and those who have no education background whatsoever. The
following questions attempted to be answered:
1 . Is there a significant difference in personality types, according to
the Myers-Briggs Type Indicator, of the three groups of special education
graduate students?
2. Do students with no previous teacher preparation background differ
from those with a teacher preparation background?
3. Do students with regular education backgrounds differ from those
with special education backgrounds?
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This information could be used to assist institutions of higher
education in determining candidates for graduate programs in special
education. In addition, the results may also be helpful in developing future
career counseling/development programs.

Personality Traits
22
Method
Subjects
The subjects were all graduate special education students from a
medium sized, four-year public Liberal Arts college in Virginia taking classes
during the Spring 1994 academic semester. There were approximately 80
graduate students currently taking classes towards special education
licenses/endorsements at this institution of higher education. Of the 80
students, two of these students were eliminated because of prior knowledge
of the study and two others were not able to be contacted. Thus the total
number of students was 76. There were three different types of graduate
special education students. The three types include students in the five year
Psychology/Special Education Program or students who had a some type of
special education teaching license, students who held a regular education
teaching license, and students who had no teaching license. There were 32
fifth-year Psychology/Special Education Students, and 44 students with
regular or special education teaching licenses or no teaching license.
Instruments/Materials
The questionnaire was the Myers-Briggs Type Indicator, Form G. This
is a standardized questionnaire. Reliability was established using split-half
and test-retest methods. Validity was determined by construct validity.
Scoring of the MBTI utilizes point values determined by the students'

Personality Traits
23
responses. Points are calculated for each of the eight poles (E, I, S, N, T, F,
J, and P). The letters are determined by comparing the scores of opposing
poles. The pole with the larger number of points is the dominant pole and
hence becomes part of the four letter preference score.
The first part of the questionnaire was on demographic and
experiential variables such as age, gender, years of teaching experience,
type of graduate student, and reason for acquiring licensure/endorsement. A
final question asked for information regarding specific interests in special
education.
Procedure
The Myers-Briggs Type Indicator and demographic questionnaire was
distributed and self-administered by 76 graduate special education students
taking a class or classes during the current semester. Distribution of the
MBTI took place during class sessions by participating professors. Those
not attending classes with large populations of graduate special education
students received the MBTI Answer Booklet, answer sheet, cover letter (See
Appendix A), demographics questionnaire (See Appendix B), and self
· addressed stamped envelope by mail. Participation in the MBTI was
completely voluntary. Anonymity and confidentiality were ensured by
gathering demographic information about the subjects on the demographics
questionnaire. Each subject was assigned a number. If the subject desired
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results of their individual MBTI, they indicated so by writing their personal
number on the answer sheet. For individuals interested in their results, a
summary, indicating one's preferred type, and a description of that type (See
Appendix C), was made available. No names nor identifying information
was used in the reporting of this study.
Data Analysis
Descriptive statistics were used to calculate percentages for the
demographic information and for results on the Myers-Briggs Type Indicator.
Chi Square was used to determine if there was a significant difference
among the three groups of graduate students. The significance level used to
test the hypothesis was . 05.
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Results
Seventy-six graduate special education students from a medium sized,
four year Public Liberal Arts College in Virginia were asked to participate in
the study, with 70 completing and returning questionnaires. The students
represented three groups of graduate special education students: Group I Graduate Special Education Students with a Special Education Teacher
Preparation Background; Group II - Graduate Special Education Students
with Regular Education Teacher Preparation Background; and Group Ill Graduate Special Education Students with No Teacher Preparation
Background. Of the 76 special education graduate students, 8 were male
and 68 were female.
Group I (n = 38) represented students aged 21 to 3 5 with a mean age
of 26. Females represented 92% of the group while male representation
was 8%. Over half of the students had no teaching experience. Eighty-four
percent of the students were participating in the five year
Psychology/Special Education Program that the College offers (See Table 1 ).
These students first became interested in special education for many
different reasons. Some had experiences with siblings or friends with
special needs, while others were enrolled in special education classes
themselves. Others had worked in public schools, institutions, day camps,
or babysat for children/adults with special needs. Still, others simply
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became interested after taking a special education class in college.
Group II (n = 24) represented students ranging in age from 22 to 53
with a mean age of 36. Again, the group was comprised of 92% females
and 8% males. However, 50% of these students had one to three years of
teaching experience and half developed an interest in special education after
obtaining their undergraduate degree (See Table 2).
Most of the students in this group have become interested in special
education from volunteer work in special education classrooms or camps, or
for job-related reasons. Three had children with special needs.
Group Ill (n = 8) was comprised of individuals aged 23 to 54, with the
mean age being 34. 62.5% of the students were females and 50% had one
to three years of teaching experience. Like Group 11, 87.5% of the students
developed an interest in special education after acquiring their undergraduate
degree (See Table 3).
Students in Group Ill had similar interests. One worked as an
instructional aide in a special education classroom, two had an interest in
teaching but had not explored that interest, and one simply enjoys helping
others.
Hypothesis Testing
Chi square test of independence, testing significant differences in
personality types among the three groups of graduate special education
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students, did not indicate any significant differences. Students with no
previous teacher preparation background did not differ statistically from
those with a teacher preparation background. Nor did those students with
regular education backgrounds differ significantly from those with special
education backgrounds. However, there are differences in the type
frequencies for each group (Figure I).
Descriptive Analysis
Eleven of the 16 possible personality types of the MBTI were
represented in Group I (Figures 2 & 3). The four most frequently occurring
types were ISFJ (18.4%), ESFJ (15.8%), and ISFP/ENFP (10.5%). ISFJs
are responsible, conscientious, devoted, patient, and concerned with how
others feel. ESFJs represent people who are talkative, warm-hearted, active
members of groups, cooperative, and interested in things that directly and
visibly affect others' lives. ISFPs and ENFPs are very different types. An
ISFP is quiet, modest, and is often content as a follower in group situations.
In contrast, an ENFP is high-spirited, always ready to help, and quick to find
solutions to difficulties.
Group II represents 12 of the 16 MBTI types (Figures 4&5). Of these,
the three most frequently occurring personality types are ENFP (21 %), ESTJ
(17%), and ISTJ (13%). ESTJs and ISTJs are both practical, realistic, and
like to be organized. ESTJs are well suited for administration, as long as
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they remember to consider others feelings. 1STJs are very determined once
they make up their minds about something.
Of the seven types that are represented in Group 111, only one
occurred with more frequency than the others (Figures 6 & 7), INFP (25%).
INFPs are people who care about learning, ideas, language, and working
independently. They are not quite as social as some others because they
are very involved in what they are doing.
As a whole, graduate special education students represent 14 of the
16 MBTI types (Figure 8). The four most frequently occurring types (Figure
A) are ISFJ (14.3%), ENFP/ENTJ (13%), and ESTJ (11.4%). The only type
occurring here that did not occur as one of the top three frequency scores in
the individual groups is ENT J. ENT Js are decisive, frank, and often leaders
in activities.
Two types that were not represented in either of the three groups
were INTJ and ENTP. INTJs are critical, independent, determined, and
sometimes stubborn. ENTPs are resourceful, logical, outspoken and may
have a tendency to neglect routine assignments.

Personality Traits

29
Discussion
Teachers in general, have similar personality traits/characteristics, but
special education teachers seem to possess certain traits which regular
education teachers do not possess. This study attempted to find a
difference between three specific types of graduate special education
students who will eventually, if not already, become teachers.
With the growing number of applicants to special education degree
seeking programs, admissions offices will need to establish some way of
distinguishing between applicants and predict future success in the teaching
field of special education. Although the MBTI was not designed to predict
career success, the MBTI or similar personality inventories could be used for
admissions counseling/advising purposes.
Those students who have a special education background obtained
the largest percentage of scores as ISFJs. This would tend to make sense
since special education teachers often need a great amount of patience and
deal with other people's feelings on a daily basis. Special education
teachers do not often see immediate results from their efforts. One may be
lied to, cursed at, struck, or insulted, but must continue to be friendly,
considerate, and loyal to his/her purpose. Other characteristics of ISFJs are
that they are responsible, conscientious, and work devotedly to meet their
obligations. One of the most important obligations of the special education
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teacher is to meet the special needs of the individual students.
The most frequently occurring type in the regular education
background students was ENFP. Although some of the characteristics of an
ENFP may seem ideal for a special education teacher {i.e. enthusiastic, high
spirited, imaginative, ready to help anyone with a problem), ENFPs often rely
on improvising instead of preparing in advance and are quick with solutions.
A special education teacher, indeed must be able to think on his/her feet,
but preparation is· essential. IEPs must be written, learning styles must be
considered, and care must be taken in dealing with parents, students,
colleagues, and administration.
The third group, non-education background, is particularly interesting.
This group, although a small one, produced more INFPs than any other type.
Since the INFP is often overly absorbed in what he/she is doing, tends to
undertake more than one can handle, and takes great interest in independent
projects, this type of person may not be as well suited for the special
education profession as others. Special educators must be able to work
collaboratively with others as well as work independently. He/she must
know his/her limits and be able to concentrate on the needs of the students.
Two types that should be avoided when considering candidates for a
special education program may be the two types that were not represented
in any group, INT J and ENTP. These two types have several characteristics
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that are definitely not favorable for special education teachers. INT Js can be
stubborn, while ENTPs may neglect routine assignments, argue for fun, or
skip from one interest to another. Special education teachers must be open
minded, friendly, and able to complete routine assignments in a timely
manner.
This study is limited in that the sample size is fairly small, especially
for Group Ill, non-education background. This small sample size is partly the
result of a medium-sized college, but also a result of limiting subjects to
those graduate special education students taking classes during the current
spring semester.
In addition to the small sample size, classifying students into
the three groups may have contributed to error. Some subjects contradicted
themselves when providing information on the demographic questionnaire.
For example, several students stated that they had licenses in special
education, but later checked that they developed an interest in special
education after completing their undergraduate degree, which would make
them a subject in either Group II or Group Ill.
Further research is needed in this area especially since special needs
populations are increasing. Unfortunately, regular education teachers and
individuals who had never considered teaching before, are being forced or
enticed to teach special education. Interest, commitment, and desire may
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be questionable. More research may also be beneficial in the area of
personality types and teacher efficacy.
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Appendix A
Cover Letter to Graduate Special Education Students
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Dear Fellow Graduate Student,
I am currently conducting research for my Master's Thesis. I am
soliciting your assistance by asking that you answer all questions on the
enclosed cover sheet and answer sheet. Completion of the Myers-Briggs Type
Indicator requires approximately twenty minutes. Although your participation
is completely voluntary, your cooperation and assistance would be greatly
appreciated.
In addition to reading the directions on the front of the Myers-Briggs
Type Indicator (MBTI) Question Booklet, please note the following:
-You may use either a pencil or a pen.
-You may crease the answer sheet, but DO NOT remove the staple.
-Please do not discuss questions from the MBTI with others while
completing the answer sheet.
-Completion of the BACK side of the answer sheet is OPTIONAL.
All information, including MBTI results, will be kept confidentiai. If you
would like to know the results of your MBTI, please write the number below
your name (on the post-it note) in the right hand corner of your answer sheet.
Before returning the completed materials, please remove the yellow post-it
note.
Thank you for your time and cooperation.

Carla Crawley
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Appenendix B
Student Demographic Questionnaire
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PLEASE ANSWER ALL QUESTIONS
Age: ___
Sex: Female

Male

Years of teaching experience: 0 _ 1-3

4-7

8-11

12 or more

I am a graduate student: {PLEASE CHECK ONLY ONE)
In the 5 Year PSYCH/SPED Program __
With a current teaching license not in Special Education, but am seeking an additional
Special Education endorsement__ Please Specify _______
With a teaching license in Special Education, but am seeking an additional Special
Education endorsement __ Please Specify _______
Currently taking classes towards an endorsement in LO, MR, or ED having no regular
education teaching license and having never been enrolled in a teacher preparation
program as an undergraduate __
Other:

--------------

I am a graduate Special Education Student because: {PLEASE CHECK ONLY ONE)
I chose SPED as my undergraduate major __
I could not find a job in Regular Education __
My school division required that I teach Special Education in order to keep my job __
I developed an interest in Special Education after acquiring my undergraduate
degree __
I needed a job __
Other:

-------------

Please describe briefly how you first became interested in Special Education.
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Appendix C
Preference Characteristics
(Given to Students Requesting Results)
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PREFERENCE CHARACTERISTICS
EXTRA VERTJNG (E)
Attention focused outward:
people, things, action
Energized by being with others
External
Breadth
Interaction
Multiple relationships
Sociable
Extensive
Action
Interest in external events
Easy to know
SENSING (S)
Facts
Details
Reality
Experience
S pecifics
Here &now
Practical
Literal
Concrete
S equential
Perspiration
Down to Earth
THINKING (T)
Objective
Principles
Policy
Justice
Categoriz.e
Critique
Analyze
Firmness
Logic
Why
JUDGING (J)
Closure
Decided
Plan ahead
Scheduled
Planned
Settled
Fixed
Co mp leted
Punctual
Purposeful
Control events

A ulh0< \.m.CI)QWll.

INTROVERTJNG (I)
Attention focused inward:
concepts, ideas, feelings
Energized by being alone
Internal
Depth
Concentration
Close relationships
Territorial
Intensive
Reflection
Interest in internal reactions
Hard to know
INTUITING (N)
Meaning
Big picture
Possibilities
Hunches
Patterns
Future
Ingenious
Figurative
Abstract
Random
Inspiration
Head in clouds
FEELJNG (F)
Subjective
Personal values
Circumstances
Mercy
Harmonize
Appreciate
Sympathize
Persuasion
Impact on people
Who
PERCEIVING (P)
Options
Open minded
Adapt as you go
Spontaneous
Open ended
Pending
Flexible
Emergent
Leisurely
Adaptable
R espo nd to moment
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Table 1
Profile of Respondents
Group I - Special Education Background

Variable
Age

20-25
26-30
31-35
36-40

74%

41-45

5%
11 %
5%
5%

Female
Male

92%
8%

46+
Sex

Percentage

Years of Experience

0
1-3
4-7
8-11
12+

Type of Graduate Student
-in 5 Year Psych/SPED Program
-holding a teaching license in SPED but seeking an
additional endorsement
-other
Reason for Becoming a SPED Graduate Student
-chose SPED as an undergraduate
-developed an interest in SPED after acquiring an
undergraduate degree
-other or no response

NA

60%
26%
3%
5%
5%
84%
13%
3%
76%
5%
18%
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Table 2
Profile of Respondents
Group II - Regular Education Background
Variable
Age

20-25
26-30
31-35
36-40
41-45
46+

Unspecified

Sex

Female
Male

Years of Experience

0
1-3
4-7

8-11
12+

Type of Graduate Student
-with a current teaching license not in Special
Education, but seeking an additional Special
Education endorsement
Reason for Becoming a SPED Graduate Student
-could not find a job in Regular Education
-school division required that subject teach SPED in
order to keep his/her job
-developed an interest in SPED after obtaining an
undergraduate degree
-needed a job
-other or no response

Percentage

17%
25%

NA

12.5%
17%
25%
4%
92%
8%

NA

50%
25%
12.5%
12.5%
100%

8%
8%
50%
21 %
12.5%
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Table 3
Profile of Respondents
Group Ill - Non-Education Background
Variable
Age

Sex

20-25

Percentage

25%

26-30
31-35
36-40
41-45
46+

37.5%

Female
Male

62.5%
37.5%

Years of Experience

0
1-3
4-7
8-11
12 +

Type of Graduate Student

-currently taking cl.asses towards an endorsement in
LD, MR, or ED having no Regular Education teaching
license and having never been enrolled in a teacher
preparation program as an undergraduate

Reason for Becoming a SPED Graduate Student

-developed an interest in SPED after acquiring an
undergraduate degree
-other or no response

NA
NA

12.5%
25%

12.5%
50%

NA
NA

37.5%
100%
\

87.5%
12.5%
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